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. Introduction

Being a PGCE student in English schools, partitplar London, | have
noticed that the major problem in teaching andneay a foreign language is the lack
of pupils’” motivation. Many of them think that le@ng a language is useless because
they already speak English or that it is too coogied for them. In order to create
motivation and to control pupils’ behaviour, mamghgols have created a reward
system. It consists in giving points or ticks t@psl which leads to stickers, sweets or
diplomas, and sometimes money (for example, in @hédagh School (London,
Sutton) a sicker equals a certain amount of mohatydupils can spend in the ‘sticker
shop’) or gift from the school (for example, theppwho has the biggest amount of
stickers can earn a mp3 player).

Through my teaching experience and my observatibiase also noticed that
pupils are not aware of their learning strategietheir actual level. That is the reason
why, inspired by the Council of Europe who creaiBde Common European
Framework of Referenck | wanted to implement the use of self-assessrsleaets
and portfolios in order to help pupils to think abdheir learning strategies and
exchange tips between each other, enable them @we baar short term targets
adjusted to their own performance and ability all a® give the opportunity to the
teachers to personalize their teaching and learilnging that those tools would help
pupils to become more confident in languages sp lieainternally motivated.

1 Council of Europe(2001) The Common European Framework of Reference for wages.
Council of Europex http://www.coe.int/T/DG4/Linguistic/Source/Framerk_EN.pdf>



[I.  Aim of the study

There are two types of motivation: intrinsic andiriesic:

‘Intrinsic motivation stem[s] from the individual’'sersonal interest in
the subject being learnt, extrinsic from externattbrs such as rewards,
gualifications or job prospects.’ (Jeff Lee, 2001)

As Graham (2002) says, some pupils think that theacess is due to their
ability which is an internal factor so their motiian is high because, in another
words, they know that their success depends on.tls&me others think that their
success or failure is due to luck, difficulty ofska They think it is due to an
uncontrollable factor. So this types of pupils néede rewarded or motivated by an
external factor (sweets, ticks, being allowed tmdbave something they like, etc.). It
is external motivation.

Although as Graham says a lot of pupils don’t eeldteir lack of success to
their learning strategies but:

‘One of the principal goals of strategy training to alter students’
beliefs about themselves by teaching them that filngires can be attributed to
the lack of effective strategies rather than tdklac ability or laziness.” (Jones
et al. (1987: 56) in Harris (2002:9))

So, teachers have to train pupils #dtribute their achievement in modern
foreign languages to the learning strategies theypley. (Graham, 2002) because
‘[...] pupils [could] be motivated more effectively fhey] attribut[e] outcomes to
strategies rather than to either ability or effofRupils need to see the link between
their learning strategies and their success omwrfail Learners who perceived
themselves as not doing well could, above all, berfieom the advice of their
teachers and class mates about learning stratemids learning how to learn
(Williams, Burden, Poulet, Maun (2004: 28)). Thelyoproblem for Uhl Chamot
(2001: 39) is that even if teachers agree to say dtrategy instruction helps their
students, they don’t know how to integrate thao thteir lesson.

That's why | think it is possible to do so througgacher/pupil or pupil/pupil
feedback as well as the use of self-assessment sinele portfolios. Chambers
explains that:

‘Pupils value regular feedback on their performandeaich should take
the form of meaningful interaction between learnansl teachers. Motivation
may break down when pupils are unsure that theicqgmions of the teacher
are not the same. When perceptions are shared grekd upon, there is much
less risk of self-fulfilling prophecy of the negatkind.” (Chambers (1994: 18))

| think that The aim[of teaching] is to make ‘pupils [responsibfor their
own learning’. (CHAMBERS 1994: 68) because, as Andrea Wilczyndkiog-99)
says, pupils need to be aware of the reasons wéy dne learning languages to
determine the goals they want to achieve. Evenig difficult for pupils to narrow
down their goals and define them precisely, itmpaortant for them to feel that they
are making progresses:

‘Evaluative feedback can have the desired effectfoausing the
student’s attention on perceptions of developingpetence only if the focus of



learning itself is on skill mastery and task penfiance.’ (Ema Ushioda, 1996,
p. 22)

Short-term targets, learning goals are a way tegga a kind of extrinsic
motivation which could become intrinsic because ilsugngage themselves in
successful learning (Ema Ushioda, 1996, p. 25).

| believe thatself-assessment sheets and portfolios can helpethers to
reach those different objectives whom Ddrnyer (Glwinter 2008) talks about:

— promoting learners autonomy
— personalizing the learning process

— increasing the learners’ goal-orientedness

A portfolio as defined by the European Nationalrkeavork relies on self-
assessment and reflective practice. The reflecsidrased on a metacognitive process
of questioning and objectification of the learnpr@cess. This realization will enable
learners to improve, to make progress. It wouldniethem to be aware of the gaps
between their competences and the competenceswibielg like to reach through
their learning process, to improve (De La Bretequiee aim of the use of a portfolio
is to develop learners’ autonomy to prepare thefifedbme learning (CRDP of Basse
Normandie, France:2006).

This material would permit teachers to:

‘Discuss with learners whether the new strategiagehhelped them or
not. Try to provide them with concrete evidencethafir progress such as
improved test results, for example’ because ‘it rbaythat learners are not
using the strategies appropriately and they needance in indentifying what
is going wrong. Where there is improvement, thesdrie set themselves new
goals.” (Harris (2002:8))

| think that self-assessment and portfolios ar@adgway for pupils to be in
control of their learning because they will haveatimk about it, about what they are
able to do or not. They will also have to think abthe strategies they use to learn the
language. Self-assessment sheets can show thanpithgiess in a concrete way and
give them small objectives lessons after lessohg. [Earners will be able to know
what their strong and weak points are to enablatteedeal with their learning.

Although, ‘autonomous and flexible approaches ‘[giye pupils the
opportunity to set short-term, achievable goalsyiark at the pace which test
suits them and to work independently, as part apaa or group work.’
(Chambers: 67)

Personalized the teaching and learning is very mapb for pupils to be
motivated because:

[...] since each learner can learn in ways that arneaningful to him
or herself and since each learns in a slightlyat#ht manner, it follows that the
same approach cannot be fully effective for alldetits. To help learners
become more effective and efficient, teachers teeadtively help students help
themselves learn how to learn.” (Rubin (1990: 2A%arris(2002:6))
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Portfolios or self-assessment sheets would permgile to measure their
progress which is a source of motivation (De Lat&yae). All this items proposed in
the portfolio must be positive like ‘I can’, ‘noey, ‘I'm capable of’ for learners to
have a positive perception of themselves whichisig a source of motivation. And, in
developing the reflection practice, it teachesriees to learn how to learn which will
reinforce their capacity to learn a language.



[1l. Context

The context of the survey is a 27 year 8 classystgd-rench in Cheam High
School (London, Sutton). Cheam High is a secondealnpol specialised in languages
which welcomes a lot a PGCE students in modernigoreanguages who are also
native speakers of the language they teach. Twaigorlanguages are part of the
curriculum of year 7 and 8. Then, in year 9, pupéds choose to drop one and keep
one they will have to study for the GCSE exam iaryEl.

Cheam High Language Department also uses Jamesh’Burieaching
methodology. This methodology is characterizedh® use of the Target Language
(TL) as the only language allowed in languagesoless but also by a range of
activities whose aim is to include every learnstest in the teaching and learning.
One of the main points as well is to give pupile ttwnership of their learning by
making them work in pairs or team. This teachingesieads to a reward system made
of different kinds of praise and rewards for pupi¥to have been participating,
working and behaving well.

The specific class with who | was working was a edbability 27 year 8
pupils that is to say they were 13-14 years olceylWwere 13 girls and 14 boys. 4 of
them were Special Educational Needs (SEN) pupils.

Most of them have been studying French from yedtupils in this class had
different levels in French between a weak 6 graitkaaweak 4 grade: 1 has currently
a weak 6 grade (3,7%), 1 has a good 5 grade (33F%)olid 5 grade (11,1%), 14 a
weak 5 grade (51,8%), 5 a good 4 grade (18,2%)acs@id 4 grade (3,7%) and 2 a
week 4 grade (7,4%).

27 pupils current level
graded
1 6 weak
1 5 good
3 5 solid
14 5 weak
5 4 good
1 4 solid
2 4 weak

2 \Vee Harris, James Burch, Barry Jones, Jane D&691)Something to sayt2ondon: CILT.



vear 8 current level in French

Moreover, most of the pupils participate well extc@pmf them who are quite
shy. 6 of them have some compartmental problemsandlisturb others by chatting,
not being focused, playing with others rather thamnking.



V. Ethical issues, research methodology and teaching
intervention

Two questionnaires have been given to this pagicygar 8. The first one was
about their thought about foreign language learaing has been completed on tHe 5
of March 2009. The second was more focused on #ikassessment sheets
themselves and has been completed on tReoflBlay 2009.

Meanwhile, | gave the pupils three self-assessrabagets written in French
that they had to complete as a piece of homewdnk. fifst one was on the ?7f
March 2009, the second on tHB & April and the last one on the®16f May. Before
handing those out | explained to them that it watsam exam and that | only wanted
them to think about what they think they can ornmdrdo or what they know or do
not know. The day after | collected the sheetsd tb@m and wrote advice and set
them targets for next lessons in English.

Finally, | asked five pupils’ parents for their thien to have an interview with
me about the self-assessment sheets they've bésy fos two months and a half.
Then | informed pupils of their right to withdramdthe fact that what they will say
will stay confidential.



V. Pupils’ attainment

As my research is on self-assessment and the pefiedperiment was quite
short, | am not able to say if pupils made progsthanks to this implementation.
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VI. Results

However, interesting facts were underlined throtlghquestionnaire n°2 and
the interview.

> Questionnaire results:

I don'tknow what we like
3% aboutFrench
_] 1096

to see what we
could improve
7%

What was the purpose of the "bilan"?

To the question ‘In your opinion, what was the msg of completing the
‘bilan”, 1 pupil did not know (3%), 2 said it wa® see in which area they could
improve (7%), 3 pupils said it was to know whatyttike about French (10%), 5 said
it was for the teacher to know their level (17%Q d® to see what they are able to do
(63%).

As we can see the majority of pupils understood ghepose of the self-
assessment sheet that is to say to know what teey able to do or what they should
improve. 17% of them thought that sheet wasn’t attbem but about the teacher.
They thought they had to fill it for the teachekimw their level. Those pupils have a
tendancy to say that the self-assessment sheetisedsss for them but not for the
teacher.

11



N/A no

Did pupils evaluate their level in French?

To the question: ‘How did you complete [the ‘bilghDid you try to evaluate
your level or did you randomly tick the boxes?pupil answered he did not evaluate
his level (4%), 1 did not answer (4%) and 25 ev@ddheir abilities (96%).

A large majority of pupils evaluated their leval French and completed the
sheet seriously. | found it quite surprising beeat®y could have just tick every box
without taking the time to think about it.

Is the "bilan" useful?

To the question : ‘When you completed the shee#t; tial you feel about it ?
Did you find it useful/useless and why?’, 2 did aoswer (7%), 13 said it was useful
(48%) and 14 said it was useless (52%).
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Pupils are almost equaly divided on the usefulradsself-assessment sheet
even if they understood it was to be aware of tlesiel. The explanations given are:
It is useless because...

* ‘what is the point?’

* ‘I don't really see the point of that cause it doréally give you
marks.’

e itjustis’

e ‘it could change because we could change what ke &r
dislike.’

» ‘it doesn’t really do anything’

* ‘it's a waste of time because we no what we cah do.
* ‘I'm rubbish.’

* ‘abit useless because I've done it three times.’

* 'it's useful for the teacher but not us. It doestkt anything but
the teachers can assess us.’

» ‘useful for you [the teacher] but not for me.’
+ ‘| don't see what it has to do with are exam.’

« ‘I don’t want to take French®

Pupils who found the self-assessment sheet usdldsaot understand the
purpose of it or could not see concrete resultsne&sof them thought that is was a
kind of assessment without marks for the teachanaomitor their progress. Others
were feeling so unconfident is French, so bad odesootivated that they could not
see why this document could help them to change tha

It is useful because...

* ‘so you know you are bad at, to look through thads you need
revising.’

* ‘I know what | understand.’

e ‘it'seasy.’

* ‘to show what we think of the topic.’

* ‘it can help me later on when | come to do the ¢sg

* ‘now | know | need to practice on something that hot sure
about.’

* it helps you to figure out what topics you are dad or not.’

» ‘it tells me how I can improve in French.’

% | copied what the pupils answered and left theagtaphic mistakes.
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* ‘it shows what | am capable to do in the lesson.’

* ‘| think it was an alright idea because you can seere are
strenghes and weaknesses are.’

» ‘a bit useful because people can see what we caanddhow to
improve.’

» ‘it reassures you that the teachers ckecking yoagress.’

« ‘| know what to work on. Also the teacher knows twham
capable of doing.’

« ‘so people can see what we are capable of dding.’

Most of the pupils who found it usefull understadbe purpose of the sheet
and were glad to be able to know their abilities tbe areas which needed
improvement. They felt in charge of their learnif@pme of them thought it was
useful because they were happy to know that tleeiciter were in charge for their
learning. They were happy to prove their teacherclassmates what they were
capable of doing. They needed recognition. It isfakey were not working for
themselves but for other people.

useless
T%

What did pupils think about the targets?

To the question : ‘What do you think about the éssgset by your teacher ?
Were they appropriate/inappropriate, useful/us@l&sglain why.’ 2 pupils said they
were useless (10%), 6 said they were useful antbpppte (22%), 9 did not answer
(32%), 11 could not remember them (39%).

Unfortunatly, most of pupils could not rememberithargets but the majority
who could, said it was useful because:

* ‘it made me understand what | had to try harder at.

* | copied what the pupils answered and left theagtaphic mistakes.

14



* ‘because | think it is a good level to work towards
* ‘they made me see what how | can improve.’

» ‘appropriate to stop chatting and calling out.’

One of them found them useless because s/he thougdd pushing him/her
to do what | wanted him/her to do : ‘useless beedusan only be at my level not
someone elses.” S/he did not seem to be awaree dath that s/he can make progress
for her/himself and not for someonelse. Anotherilpdp not care about French
anymore because s/he did not choose to keep Fesnah option in year 9: ‘because |
am not taking French.’

make me
moremotivated C::‘;EE:_E‘I:E
O J
11% '\ 304
natsure
3%y

help me try
harder
1495

make me feel
more succestul

%0

What did the 'bilan' change for pupils?

To the question : “To complete the ‘bilan’ and reaslir teacher’s remarks
about it, did it make you feel more motivated tccced, or it didn’'t change
anything ?’, 1 pupil answered that s/he was nat §8%0), 1 said it make her/him see
how s/he can improve (3%), 2 answered it make tfegh more succesful (7%), 3
said it make them feel more motivated (11%), 4 salelp them try harder (14%)
and 17 said it did not change anything (61%).

The majority thought that the use of self-assesssnsheet did not change
anything for them even if they understood the psepof it as we have seen earlier.
One of the reason could be that they did not usetype of documents long enough
or because | did not make them think about theielletheir learning strategies, the
reasons why it is a good thing to learn anotheguage. Pupils who felt some king of
changes (35% of them) felt more motivated to waorll &y harder or were happy to
have some advice for them to improve or, the faey tcan monitore their progress
made them feel more successful.

15



What could be improved?

N/A
more gpace to write an answer
write sentences in English and examples in..
doil belive an examn
more question about the beginning of the year
cverything, it's always the same, it's boring
add @ line for me (o wrile the himes T don'tknow
zet rid of it
den'tknow — mSériel
ONe  ——

improvement

make it clearer with eg of the topic

make it funier
sel the lurgel by oursell o |
questions =

numbers of pupils

To the question : ‘What do you think we can chatgémprove the ‘bilan’
and make it more useful for you ?’ 1 pupil saigvduld be useful for him/her to set
the target by him/herself (3,7%), 1 said we coulakenit funier (3,7%), 1 said we
should get rid of it (3,7%), 1 think we should adtine for her/him to write the things
s/he does not know (3,7%), 1 said we should changeything because it was always
the same questions so it was boring (3,7%), 1 wbké& more questions about the
beginning of the year (3,7%), 1 think it sould beeg out before an exam (3,7%), 1
said it should be written in English with examplasFrench (3,7%), 1 need more
space to answer the questions (3,7%), 1 did natem&,7%), 2 would like it to be
clearer with more examples of the topics (7,4%jdnot want any improvement to
be made (11%), 5 did not know what to improve (186 and 7 wanted a change on
the questions: more questions, deeper question3%)5

26 pupils out of 27 answered that question and dpilg gave ideas to
improve the sheet which shows that they are intedes doing it.

The majority wanted to be allowed to express thémsemore, give more
details about their learning, what they can or tda: They also wanted the sentences
to be clearer, in English or with more examples.

> Interviews results:

| interviewed 4 pupils because one of them didaoohe to the meeting. The 4
of them are quite good in French and also motivaiéey found the self-assessment
sheet useful and thought it was quite motivated lzgldful to be able to know their
level. They would have liked to be able to exprédssmselves more. They also
thought that it would be helpful and easier fomthi® learn French if they could use
their native language as a mean to understand bdite they are taught. They find it
good to hear and speak French a lot in languagenssbut would like to be able to
rely on English sometimes because they cannot stahet everything and find that
hard.

16



VIl. Effectiveness of research tools

| had to face different kinds of objections to implent the use of self-
assessment sheets and portfolio. My interventiannod been the way | wanted it to
be. | wanted to use a portfolio with pupils to makem think of the interests of
learning a foreign language. | also wanted thefet@ware of their level in different
areas and in the other languages they can usédor to feel more self-confident. |
would have liked them to tell me what were thefficlilties and their strengths in
details. | wanted them to set their own targetsne what they think they could do
to improve. | wanted them to share learning stiagegith others before an exam, for
example. Basically, | wanted to use the portfoliagh@ European Framework because
| really believe that to be motivated, pupils néedbe in charge of their learning and
to know why they are learning languages.

Unfortunately, | was only able to make pupils chediat they could or could
not do on a specific topic. The problem was thasidles my explanations, and the
fact that | only used the vocabulary pupils wengpfgosed’ to know in French, some
of them could not understand the sentences in dlxesand ticked them in function
of ‘do | understand this sentence or not?’ but thasn’t the main point of the self-
assessment sheet.

The cause of those problems was that the teachas Wworking with told me
that the school policy did not allow the use of Esigin language lessons. So if |
wanted to create or use a portfolio | could do iErench but in that case | would have
to teach before all the language pupils would ugech was not possible because we
did not have time for it and had to go through thericulum first. Because of this
lack of time, | also had to give self-assessmeaethas homework. As a result some
pupils did not give me the sheet back because thdynot do it or forgot it
somewhere.

So, even if | agree and understand why it is a gbaty to use the TL as
much as possible during lessons, teachers haae#otiie fact that a lot of pupils are
not motivated in learning languages and cannottse@oint of doing it. So, it could
be helpful for us to know why they think that atiden, try to make pupils change
their mind and show them that it is not so hard poidhtless. | think it is possible to
make pupils fill a portfolio/self-assessment shieethe target language when they
have the level to do it. When then are beginneescannot ask them to think in the
TL and analyse their level, write their problemiseit strengths, ask them to set
targets, explain them the interest of the languatye, everything in the TL. So we are
condemned not to understand pupils and to leavaithation the way it is. We are
really much limited so is the usefulness of sefessment sheets and the changes on
pupils... The pupils who said that the self-assesgrsheets were helpful for them are
only the ones who were already motivated to leasenéh, had a positive attitude
towards language learning and had a good levelth®rcontrary the less motivated
and able pupils did not experience any change.

17



VIIl.  Conclusion

To conclude, | think pupils should have been ablede a portfolio and self-
assessment sheets in English to make a changeein whay of considering the
language learning and feel more confident and mmotvated. Using English in that
specific case is a way to include every pupil dmolhsthem they can improve and that
teachers care about them.

To make the implementation of those documents mseéul pupils also need
more time to get used to them and understand pligose.

This research also showed that a majority of pup#se happy to use ‘le
bilan’ and would like to be able to express themselmore, which is a very positive
breakthrough.
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Sow

WAYSTAGE /

4
Thurs 24 April (
pelmanism gam

WAISTAGE ACTIVITY 3
Thurs 2 April (week 3)
match sentences

written activity

WAYSTAGE ACTIVITY
4.

Friday 27 March (week 2)
test your partner

Description

| give pupils a sheet of pap
with beginning and ends of
sentences. They have

WAYSTAGE ACTIVITY 3:
Thurs 5 March (week 1)
Read the text
Introductory talk

Description

board.
One pupil has to turn back

Description

I introduce myself. | ask pupil
their rules. | give them th
guestionnaire.

the board, the other read t

eand P1 has to finish it. Vic
versa.

There are sentences on thdown.

sbeginning of the sentend

Description

Pupils have
cards in front
they have to
country’s flag

psentences.

to

match them and write the

Sample dialogue :

eP1: c’est correct!

sample dialogue

Sample dialogue

P1:. Au Maghreb
mange...

P2:.. du couscous

P1: c’est correct!

(0]f

mSample dialogu

P1: Tu commen
P2: je commenc

dPl: Au Maghreb onP1l: (turns the c
henange... Au Maghreb....
eP2:.. du couscous couscous.

P2: c’est correc

NC Level

NC Levels
8L6-8C1-8T2-853-856

NC Levels
8T2-8C1-858-853-8S6

NC Levels
8T2-8L5-8S538S
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» Reflective diary

Monday 2sd of March

| ask the teacher who | am working with if | coulde a portfolio in English
with pupils but she didn’t want me to use Englishla

So, | don'’t really know what | will do, | won’t bable to use a portfolio at
all...

Thursday ¥ of March

| gave pupils a self-assessment sheet in Frenay Will only have to tick the
smiley boxes.

| am disappointed because | can't ask them anytigmssbecause they won’t
understand them or be able to answer in French.

Friday 27" of March

Last week | read pupils’ assessment sheets; | wgwised that they did it
seriously.

They don’t seem to have filled the sheet randomly.

On Thursday | gave them back the self-assessmeatsstvith their next target
written in English. It this only thing | was able do to make them understand in what
areas they can make progress.

| hope they will read them and find it useful.

Thursday 2sd of April

As | give the sheets as homework, some pupils dpwv it back to me...
| am not sure they understand the purpose of it...

Friday 8th of May

Last time | gave pupils the self-assessment slageta questionnaire about it.

I've just read their answer and it is quite intéires

| also did the interview of 4 pupils (one did nainee). They are good pupils
so they all said that what | did was good and dsefuam not sure if they really
thought what they said or if they wanted to please..
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 Research tools

> interview transcriptions:

(I start the interview with one pupil waiting fdre others to arrive.
What did you think about the ‘bilan’?

J: | thought it was quite, | don’t know, | didn'nkw what | thought | could
do. Some of it is quite easy | think but | enjogiich, euh...

Do you think it's useful for you to feel this kindof paper?

J: yes.

Why?

J: Then at least you know what you can do and wbatcan’t do.

And what did you think after, did you, like euh... think that you could...
Did you think about what you could do to improve or..?

J: yes because | know what | can do on the shekt gtrought what if | focus
and | try to be able to do that then... yeah...

And so, did you work on that at home or...(laugh)?

J: I haven't worked on it at home but | gonna thuug try.

(3 more pupils arrive)

Do you remember this(l show them the ‘bilan’p

pupils: yes

Yeah? What did you think about it? Tell me the truth! You don’t have to

say ‘oh! it’s great if you don’t think it is. I'm n ot going to judge you or anything
(laugh), what did you think about it?

Ok, maybe you can start again just to warm up...

J: | thought it was quite useful cause we don’'t twka are good at and what
we are bad at.

And you? Do you think it was useful/useless? Did fielp you?

H: yeah
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Yeah? why?

H: cause it could help to see in what subjects reenat good at.

Subjects or... and so, when you did it you reallyutiia about it, you didn’t
just tick randomly the...

H: I thought about the answers.

Ok. And you?

C: | thought it was useful cause we can figuretbatstuff that we don’t know
and we can do it again so we can know how to goopperly.

And you H.?

H: yeah, it was useful.

And euh... Do you usually use this kind of stuff dumg other lessons or..

pupils: no

Never, never?

pupils: no

So how do you do to know your level, then? To be are of it? If you have
:zr:/gli()am like euh... Once every term but before thatdw do you do to know your

J: to be aware of it?

Yeah, to know what you have to improve or... How dogu do that? How
do you know?

J: I don’t know

You don’t know?

pupils: no

So when you have to revise for an exam, how do yoevise?

J: | just read it and then close it and then likk my mum to read out and |
translate or so.

Ok. Do you try to analyze the sentence or do youprto learn it by heart?

J: I sort of revise it and try to find out whameans.
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And you? How do you do when you have to learn Freificfor an exam, for
example?

H: I try to understand it first.

Yeah, you try to understand first how it works andyou?
H: I just learn from the book.

Yeah, so do you read it, do you... How do you do?

H: I read through it.

And euh... and then you repeat it in your head...?

H: yeah.

So you try to learn it by heart?

H: yeah

And you?

C: I like to get my mum or dad to read it and thesay it and then | write it
down.

Ok, so you need to hear it and then write it?

C: yeah.

Yeah, and...did you read the targets | wrote on the g@per? Like for Je. |
that that her participation was good and she couldmprove this and this... Did
you read that or...

pupils: yeah.

And what did you think about it?

J: | thought it was quite good. It was, | meanadlike ‘your participation is
good’, actually | don’t remember it that well butrémember it was like ‘your

participation is good is class’ and to keep upamsething...

Yeah and you, what did you.. Did you think it was klpful or were you
like ‘oh, yeah, | know that’

H: it was helpful.

Yeah? you don’t have to say ‘it was great and stuffif you think it was
bad, you say, it was bad. So.. It was good? Intetesy or..?
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H: yeah

And did you try to do what | wrote or did you just say: ‘ok | know it, will

see later’...

is?

H: yeah...

Yeah what?(laugh)
H:yeah

J: we do what you wrote
H: yeah

Do you think you have enough feedback... Do you knowhat feedback

pupils: yeah

Yeah. And do you think that have enough feedback oadvice from your

teacher usually?

pupils: yeah

Yeah. and euh... What kind of advice... | mean... When des your

teacher give you advice or feedback usually? is dimg the lesson, if yes, when
exactly? Is it during homework?

J: during the lesson really. Like, if we are stuckwe don't really understand

she will just sort of say it in English , sort obke it a bit easier for us.

But euh... Does she tell you something about your lek?
C: not really

J: euh.. only in a test | think.

In a test, same for you?

pupils: yes

Not even in homework?

J: she will write like ‘well done’ and stuff.

But it's not really precise or you don't really... | mean... When you do

your homework for example and then your teacher saywell done’ does it help
you to know what you can do or not do yet?
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J: yeah, it helps me cause then | know if I've gatght or not, I'll have to
keep practicing it.

And you?
pupils: the same

So, do you think Miss D; gives you enough advice deedback on your
work for you to be able to know what you can do ocan’t do?

pupils: yeah
It's enough?
pupils: yeah

How do you think we could improve this(lI show them the ‘bilan’) to
make it more useful?

J: maybe have a little thing at the bottom so peapan write in why they
can’'t understand it, what bit they don’t understand why they don’t understand it.

Ok, and what do you think also about doing the wha@ lesson in French or
in Spanish or Being forbidden to speak in English?

J: 1 think it's ok cause it is a difficult languaged it helps you learn more |
don’t think... but when you are learning differenints you should be able to talk
just a little bit in English to work out what it raes.

Ok, and you?

H: I think it's good cause it like, helps you tetkn to it a bit more.

Why does it help you?

H: to talk a bit more in French but then it's quitard not to talk in English
and | think you could have a bit, like, talk in B as well. If you don’t understand
then you can ask.

yeah.

C: | think it's quite good to speak a bit in Engliand then you said it back in
French so that you know what it is in English.

And you?

The same?

27



Ch: yeah

Yeah? (laugh) ok. And so you think it would be easier for you tdoe able
like, for example, to compare French and English? € something like that or...?
Here if we only do the lessons in the foreign languge it's because we think that
it's better for you to hear this language during tke lesson but you think
sometimes we should speak English because it's easfor you or because
sometimes you don't really understand what you arsaying?

pupils: yeah

H: we can’t really understand it.

Ok. thank you very much
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* Reports

Je., H., J., Ch. and C. have a good level in Frenbhy are all very motivated
and participate well during work class or pair work
They all enjoy French and think it is useful whemyvant to travel abroad.

Je.’s level is 5 good. She has worked consistem#l} all year and this is
reflected in her attainment. In order to exceed taeget level (6G), she should
regularly revise all work covered in class.

C.'s level is 5 weak. She completes her individuark to a very high
standard but does not participate fully in wholassl activities as | know she is
capable of. She must volunteer more readily and pakt fully in whole class games.

H.’'s level is 6 weak. She has worked consistentdll &ll year and this is
reflected in her attainment. In order to exceed taeget level (7W), she should
regularly revise all work covered in class.

J.’s level is 5 weak. J.’s participation in wholass activities is excellent and
he volunteers enthusiastically in lessons. He raks care not to be over enthusiastic
though and not call out. J. should check his writt@rk carefully for accuracy.

Ch.’'s level is 5 solid. Ch. has worked consistentisil all year and this is
reflected in his attainment. In order to exceed taiget level (6G), he should
regularly revised work covered in class.
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Teaching materials
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