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1. The unigue contribution of Modern Foreign LanguagesCurriculum

According to Shirley Lawes (2000), I think that tleentributions of the
Modern Languages Curriculum are to:

- Increase a cultural awareness: learning a Moderaigio Langue (MFL) can
make pupils aware of different cultures, ways ohking and living. | think it can
prevent racism, for example. By culture, | meantdfig tradition and arts. MFL can
also widen young people’s horizons and break ddwrbarriers between people from
different countries and cultures.

- Give the opportunity to pupils to become awareha tonstruction of their
own language through another one if MFL is closeEtmlish like German, for
example.

- Build up their personality and express their craigti As the Modern Foreign
Languages key stage 3 Curriculum (2008) says:

‘Learning languages gives pupils opportunities tevelop their listening,
speaking, reading and writing skills and to expre®mselves with increasing
confidence, independence and creativity.’

- Have access to other subjects and knowledge thantkee foreign language:
all these skills can help the pupils for their fetstudies.
In brief, learning a foreign language is a longkfell and the contribution of
the MFL curriculum is unique because, on the contta other subjects, it brings all
the opportunities above together.

2. The advantages and disadvantage of the Modern Fdgm Language
Curriculum

In one hand, the existence of the GCSE is a gaod ttecause it involves the
‘four skills’ (listening and responding; speakingading and responding; writing)
which the Grammar Translation (GT) didn't do. Ino#rer hand, according to
Rosamond Mitchell (2003), | think that this divisi@and imposing progression is
made without regards for the nature and the pregresof language learning. The
‘four skills’ depend on each other and you can'acte them separately. This
guestion’s the view of the National Curriculum ofotlern Foreign Languages
(NCMFL)’s definition of communication.

The GCSE is an improvement, as well, becausedpén to the whole school
with different levels of achievement, but the AQolevel of the GCSE are hard to
achieve. It is explain by the fact that the levaigeria are the same than for other
subjects but pupils have a shorter time to workt:diive years rather than twelve.

In addition to that, the GCSE promotes communicatiout there are
contradictions between what the pupils need to kimwommunicate in the target
language (TL) and what they need to know to taiedkam.

Moreover, the new NC (2007) has improved becauseravides clear
standards of achievement for KS3 teaching. It alsesn’'t impose any content or
method to the teachers compared to the originafi€uum.

The problem is that the KS3 language teachingdaded a lot on the Levels
of Attainment rather than the question of the laggilearning progression. These
levels are quite superficial and not logical. Itaiso very constraining and it creates
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learners who can’t really communicate but only e¢peady made sentences. As
Mitchell (2003) says, the NCMFL lacks a methodologiich permits pupils to
communicate in the TL and which guides the teacherkelps them through that
process. A new curriculum could built with strarfidsgrammar, interaction, learning
how to learn to replace the ‘four skills’ model.

Finally, there is also no detail or specificity abshe progression in terms of
linguistic development in the NC and the ‘laddegtaphor of language development
is too simple. The language learning process iernomplicated than that.

3. The advantages and disadvantage of the modern fomei languages’
methodologies

The Communicative Approach to Language Teaching T{Clis an
improvement compared to the GT and the Audio-Lihg#d) method because it
focuses on the communication skill and its ainoisniake pupils able to speak, write
and understand (the ‘four skills’). On the contréwyAL method, the CLT aim is to
teach transferable structure and make pupils conwatenwith each other. It is less
teacher centred approach.

In another hand the National Centre for Langua@#kT) (1985) made a list
of ten important points about the communicativerapph. Those points point out a
few difficulties which still occur nowadays. Firdtagree that it is important to teach
through the meaning in condition that we don’t firgp teach the grammar through
categorized language as Kumaravadivelu (1994) advic

Then, the lessons and objectives should be persedal'Communication’
means being able to say how you are and what yolk &ven if your language is not
perfect. Salter (1989) thinks that the teachersdrgach a Foreign Language (FL) in
a more communicative way but they often teach sselkings to the pupils, things
they won't use in the real life because of the tamsts of the GCSE questions. This
also affects KS3 because, for what | have seenyiplacement A, the teachers plan
the language keeping in mind what the pupils waiddd to know for this final exam.

The question of authenticity is another problem Gkenfell (2003) says, with
the constant rehearsal of chunks of language greditiens of the routine expressions
necessary in the classroom, it is hard to achibeet¢aching of authentic language.
Moreover, pupils have to learn a very specific lzage about specific themes for the
GCSE.

Another thing | have noticed through my observatiand according to Salter
(1989) is that pupils work on their speaking shilit they don’'t work a lot on their
writing and comprehension skills. They don’t talaes or listen to native speakers’
conversations except their teacher. Those are iffi@reht problems. Firstly, if pupils
don’t listen to native speakers’ conversationsy tiweuld not be able to communicate
in the TL in an authentic situation. Secondly,héy don’t take notes, it means that
they won't be able to write in an authentic docutr(ketter, e-mail) in the TL because
they have never written it before. In my observaian my placement A, | have seen
that pupils don’'t even have a book to work on anboThey only have a glossary
which they are asked to learn by heart. In thieecdghink it is quite difficult to
improve because pupils can’'t work by themselveslanguage learning is something
personal. You need to be able to work and progaegeur own pace and for that, you
need material.

Kumaravadivelu (1994) also explains that the leaymif a MFL {...] raise[s]
[the] cultural consciousness; culture is part ofeteaching of an L2. It can help
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learners to understand the native speakers of tAeth understand their way of
thinking but the place of culture is almost nonexistemtvidat | have seen during my
observation in placement A.

| agree that, as the authors Sdmething to say® (2001) say, this approach
resolves the problem of the use of the TL becalisddacher only speaks in the TL
and pupils speak it tooYou learn to talk to people by actually talking tteeni
(Cook, 2001 quotes by Klapper, 2003). On the oflaerd pupils don’t acquire a lot of
knowledge quickly. Pupils learn the language in ¢dlessroom thanks to the drilling
whereas with the GT method they are exposed tb @ knowledge that they have to
learn by themselves at home, but with GT they wbe’'table to speak in the TL very
quickly.

So, | think that the method describesSiomething to say(2001) is adapted to
English pupils learning a MFL but could not be exted in every country because the
motivation of the learners is not necessarily #m@e. some don’t need to speak a FL
but others do.

Finally, the method described 8omething to say(2001)emphasizes a lot on
‘learning by doing’ but as Klapper (2003) explaitise doing shouldn’t replace the
knowing. It is not because pupils can repeat aeseertin a game that they know that
they will be able to use it in the real life, tarisfer it to an authentic situation. It is
good for them to have the opportunity to practtoaiher than in the GT method, but
pupils need to have time to think about it and fnd how the language is built. They
need to work more on their own through homework&@sges, for example.

4. My practice

4.1 The teaching approach | will adopt

First, to teach in KS3 and 4, | would like to addipe Common European
Frameworkas an inspiratiobecause it is divided in general individual compeés
(knowledge, how to besavoir-faire and the communicative competence (linguistic
(grammatical, lexical, phonological and orthogragh)i, sociologic (different degrees
of formality in languages) and pragmatic (discuesifunctional, interaction)) which |
find very clear and well-organized. | would workthvpupils on those skills through
different tasks in which pupils will have to listeead, write and speak.

Another important point of thEommon European Framewoiskthe teaching
of the culture. | think that it is important to bg in a bit of French and francophone
culture into the classroom in relation with theitofaught.

| would like to use the copies of the assessmegeitstthat the Portfolio of the
Common European Framewogkovides In this sheet pupils can assess themselves
by saying how they think they can manage this @& thsk and the teacher can say
what they think about it as well. Self-assessme&wnery important for pupils to know
where they are in their learning and to be in adraf it. This is also a good means
for pupils to be intrinsically motivated becauseytltan see their progresses.

To help me in my teaching, | think | will use Frénexercise books and CDs
to make pupils work on their writing and oral comipension because the language is
more authentic.

Secondly, | will also adopt the method which is atidsed in Something to
say? (2001) because | believe in the idea that pupils have aokwvith their five
senses. It is important to make them move and \pltythe language, do repetitions
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to be able to use it. One of the strength of thisthod is that pupils repeat the
language many times with a purpose: win the garhis i§ a way of motivating them
and creates friendly competitiveness.

| will also try to speak only in the TL to pupiletause if they don’t hear this
language there, there is no place where they argdo listen to it. The more they
will listen to it, the quicker they will get it.

| also find the way to manage the class with poantd teams very helpful to
keep pupils well behaving. It teaches them to laateam spirit, to work with others.

Pair work is a good way of making sure that evarpilpis talking in the TL
and during those times, the teacher can go ardvendiassroom and help pupils.

Finally, 1 will adopt the GT method to work on grarar, repetition and
written activities. | believe that some vocabuland verb tenses need to be learnt by
heart for pupils to be able to use them correctlglass. In my opinion, it is quite
impossible to learn everything in context. Learnioyghart is sometimes a good thing
when you use this vocabulary in class. It also Esathe teaching to go on more
quickly and pupils to accumulate the language neasly.

4.2 The structure of the learning in my classroom

| will set clear communicative objectives, for exaen ‘after this lesson you
will be able to introduce yourself’. Then, | wilefine the vocabulary and the structure
of sentence | need. | will explain the differentywato say ‘hello’ in French in
different degrees of formality. This can lead tbitof culture. We can compare the
different way of introducing ourselves between Engl and France.

Then, | will make pupils work in pairs for them poactice their interaction
skill.

| would also create a homework book with differéypies of exercises and
levels to enable every pupil to succeed, as walinagssessment sheet.

| would make the pupils work in pairs with diffetegames to make them
repeat and practice the language but, | will alsk them to do some reading and
comprehension.

In KS4, | would like to work on the GCSE exam usitimms and articles to
illustrate the topic and make the pupils thinkktahd write about it. I will try to
personalised my teaching in creating a questioanairwhich | will ask them what
they would like to be able to say on that topicawtiney would like to be able to do. |
really want to involve them in their learning besauhey choose to keep on studying
languages.

| will use the method described 8omething to say(2001) but | will do less
repetitions and more calm times to let pupils thatlout what they are doing. | don’t
want to do games after games like the lessons rsawy placement A.

| also might change the routine language a litidellwill not use ‘Est-ce que
je peux étre volontaire pour faire la démonstrafbbut ‘Est-ce que je peux faire la
démonstration ?’. | will use ‘écrire’ or ‘compteed points’ rather than ‘faire les
points’ or, ‘mimer’ rather than ‘faire les actionsécause it is what you would say in
authentic French. | will use the routine to makeifsulearn new chunks of language
but | would like it to take ten minutes rather theanty. | don’t want to spend all my
lessons in the routine and only teach them four mends an hour. In the routine, |
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will try to make them learn sentences which makessenot like ‘Est-ce que je peux
m’assoir parce que jaime les animaux.’ but ‘Esgoe je peux m’assoir parce que je
suis fatigué.’ or ‘Est-ce que je peux m’assoir alescpersonnes qui aiment les chats.’

| would like my lesson to be a calm time with adfitactions and games when
| see that pupils’ attention is getting lower. pexenced that the Harris, Burch, Jones
and Darcy’s (2001) method has a tendency to excifgls. When | was teaching in
my placement A, at the first period of the day, ifmupvere quite sleepy at the
beginning of my lesson and after fifty minutes tlvagre too much exited because of
all the games we did. In this way some were digtgrlothers who needed calm to
learn. The same thing happens when | was teachirigealast period of the day.
Pupils arrived very excited and the game made shimgrst or, at least, not better.
Being exited like that makes it hard for them tm@entrate. So, | started to alternate
calm times and exiting times and things went bettel pupils had more time to think
about how the language is working.

| also think that it is important to teach thenusture of language and use the
same structure in different contexts but for thenbé able to use it that way; they
need to understand how the sentence is made. Borpde, when | was teaching ‘jai
les yeux bleus, verts, etc.’, pupils often forgmtshy the verb because | made them
repeat ready-made sentences without doing granshaming them what was the
subject, the verb and the object. So, | would tikedo a little bit more explicit and
inductive grammar.

4.3 The ethos | wish to foster

Finally, I would like my pupils to be motivated Hye learning of languages so
| will use games for KS3 and authentic documents i§ possible. For KS4 or'6
form | would like to use ICT more often to createlass blog for example, if it is
possible in the school. | think mixing the two sedis could motivate them to learn a
language.

| would ask them at the beginning of the term wthair interests are to plan
my lessons in function of that and of the GCSE.

| would also like to create positive competitiven@s the learning that is why
| think that working in team in KS3 and give indivial points in KS4 is a good idea.

| will try to make my pupils feeling confident. T¥e why | will reward
participation and spontaneous language in givingtpol may give them sweets or
other rewards depending on the school policy, Imly or special occasions (before
holidays, for example) because | want pupils to eusthnd that they work for
themselves and not for me. | want to foster intdnsotivation by giving them
feedback and clear personalised learning objectives

5. Pupils’ motivation

To me and according to what | saw in my placemenioe of the most
difficult thing in teaching languages in Englandlame of the most important as well
is to motivate pupils.

There are two types of motivation: intrinsic andirisic:

‘intrinsic motivation stem[s] from the individualizersonal interest in the subject
being learnt, extrinsic from external factors suab rewards, qualifications or job
prospects.(Jeff Lee, 2001)



As Graham (2002) says, some pupils think that theacess is due to their
ability which is an internal factor so their motiian is high because, in another word,
they know that their success depends on them.

Some others think that their success or failuiduis to luck, difficulty of task.
They think it is due to an uncontrollable factdrisl external motivation. This creates
a hopeless situation where their improvement isogsjble. Those people prefer not
to try than trying harder and fail. | have seers thhenomenon happening a lot of
times in language classes. Pupils say the langisage difficult, so they won't be
able to understand it, so they don't try to:

‘Successful pupils claimed to enjoy learning forelgnguages for their own sake
and saw themselves as receiving a much higher téygdrental support than low ability
pupils. Low ability pupils were already in dangef falling into the trap of ‘learned
helplessnesgWilliams M., Burden R., and Lanvers U., 2002)

Although the main problem is that none of the stislén year 11 interrogated
in Graham’s studies thought that their lack of sscwas related to their learning
strategies. So, a solution to the motivation pnotslecould be to train pupils to
‘attribute their achievement in modern foreign laages to the learning strategies
they employ. (Graham, 2002) becausg..:] pupils [could] be motivated more
effectively [if they] attribut[e] outcomes to stegfies rather than to either ability or
effort! Pupils need to see the link between their leayratrategies and their success
or failure. That's why | will provide feedback toyrpupils.

As Andrea Wilczynski (1998-99) says, pupils neeth¢caware of the reasons
why they are learning languages to determine tladsgbey wanted to achieve. Even
if it is difficult for pupils to narrow down theigoals and define them precisely, it is
important for them to feel that they make progressed sometimes teachers have to
negotiate with the learners a new way of learnmgtfiem to still be in charge of it
but it is difficult to persuade them to change tHearning strategies because they
were not effective. This is the reason why | wiNeggthem a questionnaire to know
what are their goals and motivations and then, Il eiscuss with them about it.
During one lesson, | will teach them to complesel-assessment sheet and a kind of
portfolio in which they will have to answer questitke: did you achieve what you
wanted to? What else should you to do achieve thdiat is your next goal?

Moreover extrinsic motivation raises some problems:

‘Students who are motivated to learn simply for Hake of getting Brownie
points or getting a good grade will always needeavrset of incentives and goals to be
presented to them. Students who are intrinsicalbyivated, however, do not need this
kind of external reward system, because they wikigt in learning for the internal
rewards to be gained.” (Ema Ushioda, 1996, p. 20)

Even if giving points, stickers or sweets to pupdsa means which works
because it makes them participate; Ushioda saysréwvearding and creating an
external motivation in the lessons can damage therrial motivation of pupils
because the learning process will be directed bgret

‘[...] The development of effective and sustaineftreetivation cannot depend
on any externally imposed motivational system ohust, goals and rewards in the
classroom. Students may work efficiently in thertsfeom in response to external
rewards and incentives, but their motivation isikelly to sustain itself autonomously if
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the learning experience does not generate inteonahtrinsic rewards.” (Ema Ushioda,
1996, p. 22)

That is why I think it is dangerous to reward pspildividually each time they
show a little bit of interest in the lesson. | fitdmore important to reward them
individually when they did something really gooddannexpected. For example,
raising their hands when they are not used to @patie, being the first person who
find the answer of a ‘difficult’ question, speakiggontaneously in the TL, etc.

Another point is, for what | observed in my placemé& and from the
teachers’ point of view that rewarding pupils wasvay to make them work and
participate but also a means to control their behavand manage the classroom.
They had a tendency to give stickers to pupils dotythem to stay concentrate and
calm. Ushioda thinks that rewards are good if leegriake it as a positive evaluation
rather than a control of behaviour. That is whyill give them more feedback than
concrete rewards. To be intrinsically motivatedpifsuneed to perceive themselves as
in control of their learning that is why teachdedback is important:

‘Evaluative feedback can have the desired effectfoolising the student’s
attention on perceptions of developing competentgeibthe focus of learning itself is on
skill mastery and task performance.” (Ema Ushid#96, p. 22)

Short-term targets, learning goals are a way tcegga intrinsic motivation
because pupils engage themselves in a succesafuirlg (Ema Ushioda, 1996, p.
25). As | said before, that is what | want to inlwce the use of self-assessment sheets
in their classroom as t@ommon European Framewoakd Harris, Burch, Jones and
Darcy’s (2001) method suggests it. It is a good Yeaypupils to be in control of their
learning because they will have to think aboutaiiput what they are able to do or
not. They will also have to think about the strageghey use to learn the language.
Self-assessment sheets can show them their pragrassoncrete way and also give
them small objectives lessons after lessons.

Ushioda (1996) advises as well to make the leanm@dtice the language in a
safe environment, as the classroom, for them toemspce ‘communicative
successes’ to feel more confident so more motivathi is also the point of view of
the method described fBomething to say001) which gives an important part to
the speaking skill. In this purpose | will talk the TL as much as possible and make
them participate as well through games.

Moreover, as Wilczynski (1998-99ptices, introducing culture in the lessons
could be a good means to make the use of the lgeguare real and authentic and,
in this way, motivate pupils to learn it. In KS4dad" form, give the possibility to
pupils to be part of a Tandem and communicate wifloreigner|...] can have a
positive effect on learner attitudes towards theeifyn culture and may therefore
increase their motivation to progress in the foreignguage.’(Wilczynski, 1998-99)

If the language teaching also suffers from pupésk of motivation it can also

be because of the language’s representation itéélfiams M., Burden R., and
Lanvers U. (2002) explain their research shows phgils have the impression that
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French is the language of love and romance sofdrrigirls and that German was for

boys because it represents the power (the wakerHétc.). As a consequence it is not
‘cool’ for a boy to be seen as enjoying learningrféh. In this case, | would teach

culture because I think it is a good way of chagdhose representations and making
them understand they ackchés

Finally, we can think about the different propasis of Williams M., Burden
R., and Lanvers, U. (2002yhich summarize what teachers could do to improve
pupils’ motivation:

- teachers should discuss with pupils the valueahieg foreign languages;

- teachers need to help learners develop beliefsh@ir town abilities to learn a
language and to control the process of learning it;

- more needs to be done in preventing the early seh&slure in learning foreign
languages displayed by pupils of low ability; and

- further investigation into learners’ perceptions different languages could
conceivably lead to a reconsideration of which laage to introduce first. |If
German or Spanish etc. were perceived by pupildiqodarly boys, as more useful,
interesting or easier to learn than French, thenylma schools could consider
introducing these first.

Conclusion

To conclude, we have seen that the unique conipibbubf the MFL
curriculum was to bring different opportunities ame subject like creativity, the
possibility to explore new cultures and apply tavriegnd of jobs. We also saw that
the National Curriculum has some problems butilsat improvement compare to
what English education had before that. We can ntakesame observation of the
different methodologies that have existed sincen@nar Translation. The new
methods as the one describedSamething to say?2001) or CLT emphasize on
communication but still need to improve to make tbhaching of languages more
authentic and personalised. From all the theorfesdacation | know 1 think | am
going to use the GT method for the repetition, tiethod described iBomething to
say? (2001) for its concerns about the learning stybel he Common European
Frameworkfor the self-assessment sheets and for the watrwéturing the teaching.
In this way | wish to foster an atmosphere of trastl friendly competitiveness.
Finally 1 will try to motivate the pupils for therto find a personal satisfaction in
learning languages.
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